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A number of (formerly) stu-
dent-organised self-help 
associations were conver-
ted into the “Studenten-
werk” (student services) as a 
“public institution” on the 1st of 
April 1973. In April 2017 the name 
was changed to “studierenden-
WERK Berlin A.d.ö.R”. On behalf 
of the state of Berlin, the studie-
rendenWERK is responsible for the 
“social, health-related, economic 
and cultural support of students.”  
(Studentenwerksgesetz §1, Abs. 1) 

The services of the 
studierendenWERK are:

• • Education grants (Bafög)

• • Management of cafeterias

• •  Operation and renting of stu-
dent housing

• •  Psychological-psychothera-
peutic counselling

• •  Social counselling and coun-
selling for students with disa-
bilities

• • Operation of day-care centres

• • �Office�for�cultural�and�inter-
national affairs

As an independent youth 
welfare service organiza-
tion (Träger der Freien Ju-

gendhilfe), the studieren-
denWERK is bound to the 

legal requirements of the federal 
government and the state of Ber-
lin. Our educational work in our 
day-care centres is devised in ac-
cordance with the UN Conventi-
on on the Rights of the Child. We 
are a member of the German Pa-
rity Welfare Association and the 
German Student Union.

The studierendenWERK Berlin 
operates 7 day-care centres, each 
of which works in cooperation with 
a Berlin college or university.

The parents of our children study, 
come to Berlin as guest researches, 
are employed at one of the col-
leges/universities or live in the 
immediate vicinity of the day-care 
centre.
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OUR MISSION STATEMENT

unique and has their own 
facility concept.

The children and their 
families are at the centre of 

everything we do:

• •  We give the children orientati-
on in their living environment. 

• •  We want them to grow into 
resilient individuals and enjoy 
their time at the day-care.

• •  Every child, together with their 
family, will be recognised, 
accepted, embraced and re-
spected – regardless of back-
ground, nationality, education, 
religion or material conditions.

• •  We live diversity and create 
a culture of participation for 
everyone.

• •  We work in a prejudice-con-
scious, gender-equitable, 
intercultural and inclusive 
manner.

At the centre of the stu-
dierendenWERK mission 
statement are the emplo-
yees and the people who 
work for/with us. The over-
riding aspects are target group 
orientation, responsibility, process 
quality, transparency, and appre-
ciation.

Based on this mission statement, 
the following framework concept 
describes our binding principles 
for our interactions and educatio-
nal work with children and fami-
lies.

Because our day-care centres are 
located in different environments 
within Berlin, and the people who 
interact within the centres are 
different, each day-care centre is 



As a recognised independent 
youth welfare service organisation, 
the legal foundations (KJHG, Kita-
FöG, QVTAG und RVTAG) as well as 

the “Berliner Bildungsprogramm” 
(Berlin Education Curriculum) are 
binding for us and form the foun-
dation of our framework concept.
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• •  Learning processes in children 
occur primarily through play. 
We accompany play-situations 
with interest, recognise the im-
portance of the child’s activity 
and encourage and excite the 
children, so they can expe-
rience joy and validation.

• •  At day-care, learning mostly 
takes place within peer-groups, 
in an interplay of emotional, 
social and cognitive activities. 
In this way, children can learn 
from each other at an early 
age, act cooperatively and find 
solutions together. 

• •  Our understanding of our-
selves and the world always 
develops in a social context. 
Self-efficacy creates lasting 
motivation in children to try 
things out, be courageous 
enough to try new things, and 
stay concentrated on the mat-
ter at hand.

Children who trust 
themselves, think 
and act indepen-

dently and who 
can operate in a 

 group whilst recognis-
ing their own needs and those of 
others, will be able to actively sha-
pe the world of tomorrow and take 
charge of their own lives.

The welfare and needs of the 
children are at the forefront of all 
deliberations and decisions:

• •  We accompany and support 
the children in their learning 
processes and create spaces 
for adventure and experience.

• •  We create an inspiring, friendly 
and appreciative atmosphere, 
which is a prerequisite for suc-
cessful learning. 

BASIS AND OBJECTIVES 
OF OUR EDUCATIONAL WORK
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WE
…encourage and support the children 
in the development of their individu-
al personality – we meet them with 
curiosity, respect, and empathy.

…foster the children’s social and 
emotional skills so that they develop 
sensitivity to their own needs as well 
as the needs of others. 

…consciously recognise the interests, 
living environment and individual de-
velopment of each child and use this 
to inform our pedagogical actions.

…give the children 
time to play, as 
play is the main 
way in which children 
learn:

• •  It is self-determined

• •  Children explore, under-
stand and conquer the 
world through play

• •  Children always associate 
a meaning with their play 
and its content

• •  The child‘s actions whilst it 
is playing are important – 
not the outcome

OUR EDUCATIONAL 
SELF-CONCEPT
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WE
…reflect on our attitude and actions

…include the children in various 
decision-making processes and 
encourage them to form and de-
fend their own opinions.

…value having an atmosphere in 
which the children feel safe, secure 
and appreciated.

…always strive for a good, trusting 
educational partnership with the 
children’s legal guardians.

© Milena von Bruchhausen
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für Europabil-
dung” (Society 
for European 
Education) and 
can therefore ena-
ble our educators to 
travel to other European countries 
for educational purposes.

A good and trusting cooperation 
between the day-care director and 
the team forms the basis of all 
pedagogical processes within the 
day-care centres. The day-care di-
rector plays a key role in building 
a positive team culture. At least 
once a year, confidential employee 
interviews are held. Each individu-
al employee also shares responsi-
bility for maintaining a successful 
cooperation. We organise regular 
team meetings, collegial consul-
tations and internal training to re-
flect on our own work. The high-
lights of the year are celebrations 
(e.g. Christmas) and “Lernen am 
anderen Ort” (‘learning in another 
place’).

The day-care centres come under 
Division VI (student life) of studie-
rendenWERK.

A trusting cooperation with the 
provider is a matter of course for 
us. The directors of the day-care 
centres meet fortnightly to discuss 
pedagogical and organisational 
matters. Support is always provi-
ded for further training, construc-
tion measures, accompanying 
pedagogical processes and ma-
nagement/recruitment of person-
nel.

Corporate integration manage-
ment, various work groups (e.g. for 
further development of pedago-
gical standards or on the topic of 
integration/inclusion) and the de-
velopment of preventative health 
measures for our employees are 
also standard within the company.

We have recently recei-
ved a mandate from 

the “Gesellschaft 

KEY ASPECTS OF THE SERVICE PROVIDER
COOPERATION WITHIN THE DAY-CARE TEAMS 

AND WITH THE SERVICE PROVIDER
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Our day-care cen-
tres see them-
selves as family-

supplementing and 
family-supporting 

 socio-pedagogica facilities. 

Building on a fundamental ap-
proach characterised by apprecia-
tion, we develop an educational 
partnership based on trust, which 
relates directly to the child and 
forms the foundation for pedago-
gical actions in the day-care centre. 
Both sides are tasked with coope-
rating for the benefit of the child, 
which is why a detailed exchange 
about learning and educational 
goals is indispensable. 

WE

• •  regularly engage in conversati-
on with parents during drop-
off/pick-up times, to answer 
questions or give information 
about the child‘s day

• •  have a meeting at least once 
a year with parents to discuss 
the child‘s development in 
detail 

• •  organise parents evenings on 
various topics 

• •  provide the framework for the 
election of parent representa-
tives

• •  organise the so-called “Kita-
Ausschuss” (day-care com-
mittee) in which parent repre-
sentatives from all groups/
departments, educators and 
the day-care directors take 
part in order to discuss various 
topics.

KEY ASPECTS OF THE SERVICE PROVIDER
COOPERATION WITH FAMILIES
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The children are also free to 
choose their own contact 
person from among the ed-

ucational staff. This supports 
the development of their in-

dependence and self-confidence, 
whilst also allowing them to expe-
rience the diversity of the people 
they meet with us. The educational 
staff are interested, flexible, and 
open to criticism. They communi-
cate with their colleagues, make 
arrangements with each other and 
agree on goals and rules as a team.

In our day-care centres, 
we work according to 
the concept of “OFFENE 
ARBEIT“ (open work), espe-
cially in the preschool areas. 

“OFFENE ARBEIT“ (“open work“) is 
a childcare concept which became 
popular in German daycares and 
kindergartens in the late 1970s. 
The concept is distinguished by 
its flexible and child-oriented ap-
proach, which allows each child to 
follow their individual interests.

All rooms are assigned different 
functions, and the children can 
decide for themselves where and 
with whom they will pursue which 
interests or educational activities. 
The furnishings of the rooms are 
based on the needs of the children 
and their functions are clearly re-
cognisable (e.g. building area, art 
room, role-play). The children can 
decide where they want to spend 
time and change rooms indepen-
dently. 

KEY ASPECTS OF THE SERVICE PROVIDER
“OFFENE ARBEIT”
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In order to make use of 
our right to democratic 
involvement, it must also 
be experienced in the day-
care context. Facilitating this 
is one of our education missions. 
In this way, the child experiences, 
during the formative years of their 
development, being taken serious-
ly and allowed to have a say: in the 
planning of the daily routine, the 
design of rooms and above all in 
their communication and interac-
tion with others.

By taking part in such everyday 
decision-making processes, the 
children experience a respectful 
and individual interaction based on 
willingness, transparency, and reli-
ability. With us, the children have 
the right to recognition, and to 
realising and expanding their own 
potential.

The process of learning 
about democracy and how 
to participate in it, is ac-

tively supported so that the 
children are able to make de-

cisions that affect both their own 
life and that of the community. 

Every studierendenWERK day-care 
centre has drawn up and adopted 
its own “day-care constitution” and 
the educational staff align their ac-
tions with the principles outlined 
within it. 

KEY ASPECTS OF THE SERVICE PROVIDER
PARTICIPATION AND DEMOCRATIC INVOLVEMENT
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Article 1 of the Federal Child Pro-
tection Act (Bundeskinderschutz-
gesetz) regulates cooperation and 
information regarding child protec-
tion (KKG).

www.bmfsfj.de/resource/blob/ 
86270/bfdec7cfdbf8bbfc49c5a-
8b2b6349542/bundeskinder-
schutzgesetz-in-kuerze-data.pdf

One of the most 
important prere-
quisites for child 

protection is an 
approach characte-

rised by empathy and 
respect for all people, but above all 
for the rights and needs of children, 
and the will to work to ensure these 
are respected. 

We believe that all people have a 
right to help shape their living en-
vironment, regardless of age.

We are committed to the UN Con-
vention on the Rights of the Child. 
Article 19 specifically describes 
protection against the use of vio-
lence, abuse, and neglect. 

StudierendenWERK Berlin has a 
child protection concept which re-
fers to paragraph 1631, sub-para-
graph 2 of the German Civil Code 
(§1631 Absatz 2 BGB): children have 
the right to a non-violent upbrin-
ging. Physical punishment, emo-
tional abuse and other degrading 
measures are prohibited.

KEY ASPECTS OF THE SERVICE PROVIDER
CHILD PROTECTION

Our child protection concept con-
tains fundamental statements on 
preventative measures to avert 
child welfare endangerment, as 
well as on how to proceed in the 
event of concrete suspicion of child 
welfare endangerment. A specia-
list with experience in this respect 
is available to advise the day-care 
centres.
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People of dif-
ferent cultures, 
languages, natio-
nalities, tempera-

ments, socio-eco-
nomic backgrounds, 

abilities and (biological and social) 
genders meet in our day-care cen-
tres. We see this as an opportunity 
to facilitate diverse learning expe-
riences for our children.

We would like to foster an equal co-
existence where everyone is valued, 
in order to prevent discrimination 
and to enable all children, regard-
less of their individual abilities, to 
have good access to education.

Within the teams, our educators 
reflect on their own attitudes and 
actions and agree on an approach 
with promotes inclusion. To this ef-
fect, we have assembled an integra-
tion/inclusion work group within 
the company. 

In June 2021 the “Kinder- und Ju-
gendstärkungsgesetz” (law to 
strengthen children and young 
people) came into force. The aim of 
this law is to primarily build up tho-
se children and young people who 
have an increased need for sup-
port. It is about securing and provi-
ding social participation and equal 
opportunities for all young people. 

KEY ASPECTS OF THE SERVICE PROVIDER
INCLUSION
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specific school the majority 
will attend. Nevertheless, 
our day-care centres have 

cooperation agreements 
with primary schools in the vi-

cinity.

We consider it essential that our 
children are given the opportunity 
to have initial contact with schools, 
so they have some insight before 
officially starting school them-
selves. Depending on the primary 
school, the day-care centres orga-
nise meetings at the school, partici-
pation in a lesson or recess play, or 
visits from primary school students 
who come to the day-care centre to 
read to the preschoolers, for exam-
ple.

We provide intensive support to fa-
milies in the last year before their 
children start school. We organise 
parents evenings on this topic, or 
offer meetings with parents to talk 

about their child‘s develop-
ment and competently 

discuss any fears and 
anxieties they might 
have.

The organisation and ac-
companiment of transi-
tions, from family to edu-
cational institute as well as 
within an institution (moving 
from the toddler/nursery area to 
the pre-school area) and in particu-
lar the transition from day-care to 
school, are very important. 

All transitions are closely accom-
panied by the educational staff. 
We give each child the time that it 
needs to settle in properly, working 
according to the “Berliner Einge-
wöhnungsmodell” (Berlin Familiari-
sation Model).

• •   The individual accompaniment 
of each child promotes the 
development of an initial bond 
with their primary caregiver in 
the day-care centre.

• •  The close exchange with the 
parents in turn lays the foun-
dations for a trusting coope-
ration.

As our children come to 
us from all districts of 
Berlin, there isn’t one 

KEY ASPECTS OF THE SERVICE PROVIDER
TRANSITIONS
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QUALITY DEVELOPMENT 
AND ASSURANCE 

INTERNAL AND EXTERNAL EVALUATIONS

Since 2005, the Child and Youth 
Welfare Act (Kinder- und Jugend-
hilfegesetz SGB VIII § 22a) has re-
quired the use of certain instru-
ments and procedures to evaluate 
the work in day-care facilities. This 
helpful method for quality deve-
lopment contributes to the con-
stant improvement of our quality 
standards and the ability to adapt 
to ever-changing living conditions.

We carry out internal evaluations 
twice a year in our day-care cen-
tres, which are conducted either by 
the day-care directors and/or by 
the provider‘s pedagogical speci-
alist advisor. For these evaluations, 
we have instruments from “KiQu 
- Qualität für Kinder” (Quality for 
Children) at our disposal.

www.kiqu.de/interne-evaluation

All day-care cen-
tres in Berlin are 
also obligated to 
submit to an eva-
luation conducted 
by an external evalu-
ator every 5 years. This external 
evaluation is also accompanied and 
carried out by KiQu. This includes 
an extensive parent survey.

Following the external evaluation, 
the respective day-care centre re-
ceives a detailed evaluation that re-
cognises and praises what has been 
achieved, but also contains sugge-
stions for improvement. These re-
sults and the consequent measures 
(e.g. goals and measures to im-
prove quality) are communicated 
transparently to the parents.  
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dem Verständnis, welche Bilder 
die eigene Wahrnehmung beein-
flussen und wie sie sich auf das 
eigenen Verhalten in bestimmten 
Situationen auswirken, kann die 
eigene Perspektive und das selbst-
verständliche Handeln konstruktiv 
und schrittweise verändert wer-
den.“1

We actively deal with this by eva-
luating ourselves within the teams, 
using the Qualitätshandbuch für 
vorurteilsbewusste Bildung und 
Erziehung in Kitas2, thereby sha-
ping our own attitudes in a more 
conscious and reflective manner 
and being able to adopt a proac-
tive attitude when facing discri-
mination and exclusion within the 
day-care centres. 

Prejudice-con-
scious education 
requires prejudice-

conscious adults, 
who reflect on and 

draw conclusions from 
their actions. Only if we confront 
our prejudices are we able to 
counteract them. Prejudices and 
the discrimination based on them, 
whether on an interpersonal or 
institutional level, often help the 
ruling class to retain powerful po-
sitions. 

„Eine entscheidende Basis für eine 
vorurteilsbewusste Bildungsarbeit 
stellt die Auseinandersetzung mit 
eigenen Bildern und Vorurteilen 
und damit verknüpften Mecha-
nismen dar. Erst ausgehend von 

QUALITY DEVELOPMENT 
AND ASSURANCE 

PREJUDICE-CONSCIOUS EDUCATION

1  Trisch, Oliver, 2019. Vorurteilsbewusste 
Pädagogik [online]. socialnet Lexikon. 
Bonn: socialnet, 07.08.2019

2  (Hrsg. Institut für den Situationsansatz/
Fachstelle Kinderwelten)
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HEALTHY EATING

Good health and nutrition 
form the important foun-
dation on which children 
are able to learn and deve-
lop well, both mentally and 
physically.

Our day-care centres are fully ca-
tered with healthy, balanced and 
low-sugar food. Lunch is specially 
prepared for the day-care centres 
using the “cook & chill” method 
in one of our cafeterias. For this, 
we have a dedicated “food” work 
group, in which employees of the 

day-care centres and the 
kitchens are involved. There 
is continuous communica-

tion regarding the quality 
of the food so that new reci-

pes can be tried out, necessary 
improvements can be made and 
requests from the day-care centres 
can be quickly implemented. We 
take great care to ensure that the 
food we offer is of high quality and, 
ideally, locally cultivated. 

© FamVeld – iStockphoto.com
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As previously
mentioned, we 
work according 

to the concept of 
“OFFENE ARBEIT“. A 

very important factor 
in the application of this concept is 
the room design, i.e. the rooms are 
assigned special functions that are 
clearly recognisable for the child-
ren. They should offer the children 
orientation and a feeling of secu-
rity during their day at the cen-

tre, whilst also encouraging their 
independence, communication 
skills, interaction with other people, 
bodily experiences and aesthetic 
sensitivity.

The rooms are designed in such a 
way that each child, according to 
their individual stage of develop-
ment, needs, and interests, is inspi-
red to try new things, explore and 
experiment. 

QUALITY DEVELOPMENT 
AND ASSURANCE 

INTERIOR DESIGN
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If discussing the 
matter in person 
is not possible for 
any reason, there 
is also the option of 
directing criticism and 
ideas directly to the provider.

We take note of any tips or recom-
mendations in order to follow up 
on them, and see them as potential 
for improvement and opportunities 
for development. All feedback is ta-
ken seriously.

Feedback is important and should 
therefore always be presented in a 
constructive and factual manner in 
order to cultivate a good feedback 
culture.

Positive feedback motivates us in 
our work. Criticism is also welcome, 
in which case families are asked to 
first contact the relevant educators 
or the day-care centre manage-
ment personally.

FEEDBACK CULTURE
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